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Abstract 
This paper describes tutoring practices of two different populations of online teachers: trainee tutors (second year 
students in the Master of Arts in Teaching French as a Foreign Language at the Université Lumière – Lyon 2) and 
experienced teachers based in different locations (France, Spain and Finland). They participated in a project using a 
desktop videoconferencing platform designed for delivering online language courses. They taught French as a 
Foreign Language to a group of students from UC Berkeley in 2010. The paper introduces the related research 
questions of instructional online practices in a synchronous environment: how the two populations of teachers 
introduce the learning tasks, and by which means the information is provided to the students. We will emphasize the 
role of different communication tools (written chat facility, oral chat facility and webcam) used by the two 
populations of tutors in order to convey the meaning of the task to be carried out. We discuss the qualitative findings 
of the study conducted on this multimodal corpus in order to highlight the semio-pedagogical competences of the two 
populations of online tutors.  
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1. Introduction 
The potential for computer-supported learning in educational contexts has opened up possibilities for 
students to interact with tutors outside the classroom. Previous research has highlighted the instructional 
regulations (Guichon & Drissi, 2008) and the potential of the webcam for language instruction (Develotte 
et al., 2010).  
The present research describes the tutoring practices of two different populations of online teachers: 
trainee tutors and experienced teachers. By tutoring practices, we refer to the tutor’s instructional 
discourse with students: how the two populations of tutors introduce the learning tasks and by which 
means the information is provided to the students. All the tutors participated in a project using the DVC 
platform VISU1 designed for delivering online language courses. 
The paper discusses the related research questions of instructional practices and is divided into three 
parts. The first part introduces the context; the following two parts discuss the theoretical and 
methodological framework and present the initial results of the study. 
The study has been conducted in an international context, the project Le Français en (premiere) ligne2, 
which allows the learners (students of French) to interact with French speakers, and also allows students 
at Lyon 2 to tutor and design online tasks. The VISU platform, implemented in 2010, combines 
videoconferencing features in addition to writing and interaction tools. The prototype used for the 
experiment has three different rooms: the synchronous room (designed for the interactions between the 
tutor and the students), the retrospection room (where sessions can be replayed), and the 
administrator/tutor’s room (designed for tutors to set up the online tasks and to upload the hypermedia 
links).  
Our hypothesis is that the experienced teachers convey information using more accurate verbal and 
non-verbal means and also modify the instruction in order to allow students to react in a more effective 
and proactive way. We will emphasize the role of different communication tools (written chat facility, 
oral chat facility and webcam) used by the two populations of tutors. 
2. Method 
2.1. Participants 
The teacher sample consisted of 11 teachers – 8 trainee tutors and 3 experienced teachers. The trainee 
tutors (6 females and 2 males), second year students in the Master of Arts in Teaching French as a 
Foreign Language at the Université Lumière – Lyon 2, delivered the online instruction in the same 
classroom lab. 75% of the trainee tutors claimed before the interactions that they were comfortable with 
using VISU. The experienced teachers (2 females and 1 male) hold an online Master of Arts in Teaching 
French as a Foreign Language from the Université Grenoble 3, but were based in different locations 
(France, Spain and Finland). 100% of the experienced teachers reported before the interactions that they 
were comfortable with using VISU, and had previous online tutoring experience. 
The student sample consisted of 24 UC Berkeley BA students (24 females in their fifth semester of 
learning French) working in pairs. 
 
1
 Platform designed by the universities of Lyon 1 & Lumière Lyon 2 in collaboration with the TECFA (Geneva), through the 
ITHACA research program ( http://liris.cnrs.fr/ithaca/) funded by the French National Research Agency. 
2
 The project, initiated by Christine Develotte in 2002,  has been implemented by Develotte in collaboration with François 
Mangenot. 
47 Tatiana Codreanu and Christine Develotte /  Procedia - Social and Behavioral Sciences  34 ( 2012 )  45 – 48 
2.2. Procedure 
Participation was voluntary. Trainee tutors received 20 hours of training on how to use VISU in Lyon 
in their regular classroom. Experienced teachers received 45 minutes of online instruction in January, one 
week before the interactions. 
The trainee tutors designed the online tasks and registered the instructional information on the platform 
two days before the interactions. Subject areas were based on Berkeley’s syllabus and covered a wide 
range of online activities and multimedia material (videos and images). The online sessions of 45 minutes 
each took place from January to March every Tuesday at 6 PM CET/ 9 AM PST. 
2.3. Methodological framework 
The research protocol is based on an empirical method of collecting ecological data in the form of a 
corpus of tutoring practices using multimodal synchronous computer mediated communication. The 
qualitative approach is based on computer-mediated discourse analysis (Herring, 2004) in addition to 
interaction analysis (Kerbrat Orecchioni, 2005) and the degrees of the tutor’s involvement through the 
webcam (Develotte et al., 2010). 
2.4. Corpus 
The main corpus consists of a total of 7 sessions of instruction of 45 minutes each. We selected the last 
session here, because the tutors and students were used to VISU, and task 2 for its quality of recording. 
Task 2 (10 minutes): Instructional script: Choose one of the following options: poster or trailer. Do 
you know this movie? If the answer is ‘yes’: what can you tell us about the story? 
2.5. Data analysis 
We focused on the mediated oral analysis and the following two aspects: instructional script and oral 
instruction. We introduce the instructional script as the written form of the instruction registered by the 
trainee tutors on the platform. The instruction can be written directly in the chat window, or conveyed 
orally, or both. We refer to the oral instruction as a form of verbal instruction quite close to the original 
text (instructional script) registered on the platform by the designers of the online tasks, therefore 
following some kind of script. 
How is the instructional script modified, altered or enriched by the two populations of tutors? To find 
out whether the tutors modify the initial instruction, we looked at the global structure of the discourse 
from the two populations of online tutors. We discuss the oral instruction close to the instructional script; 
hesitation markers, self-talk and interruptions in tutors’ speech; prosody – the variations of speech 
segmentation between spontaneous speech and teacher’s prosody which filters the units of speech for a 
better comprehension; the transitions between the tasks; the degrees of the tutors’ involvement through 
the webcam; the use of the chat facility; and the use of the instructional material. 
3. Results  
The results of the study reflect the difference between the two populations of tutors and are intended to 
provide preliminary understanding of the effectiveness of tutoring practices in the DVC environment. 
The mediated discourse analysis shows that 5 trainee tutors out of 8 and 1 experienced teacher out of 3 
used a form of oral instruction similar to the instructional script. 
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Trainee tutor discourse displays intrusive overlaps in speech, self-talk and intrusions which are likely 
to contribute to learner’s miscomprehension. The prosody analysis shows markers of direct commands 
and the rapid pronunciation of spontaneous French speech. The webcam function is rarely integrated to 
tutors’ behavior (7 trainee tutors out of 8 have their eyes focused on the left side of the screen). The chat 
function is used to write new words and to correct learners’ errors. 6 trainee tutors out of 8 used both the 
poster (image) and the trailer (video) during the task. 
Experienced teachers produce more accurate statements, make transitions between the tasks, provide a 
brief or detailed summary of the content presented, and use connectors between the sentences. The 
prosody analysis shows markers of indirect commands and propositional intonation. Experienced teachers 
filter their speech, segmenting sentences into words and words into syllables. The webcam function is 
integrated in tutors’ behavior: they look at the screen, smile, gesticulate, and their faces are expressive. 
The chat function is used to explain new words and monitor learners’ speech. The 3 experienced teachers 
used only the video material during the task. 
4. Conclusion 
The purpose of this study was to conduct a detailed mediated discourse analysis of two populations of 
teachers. The experienced teachers provide a higher quality of discourse instruction and display 
transferable teaching skills in the DVC context. 
There are a number of caveats that need to be considered when interpreting the results. First, the 
trainee tutors were influenced by the context (they worked in the same classroom). Second, they had 
participated in the implementation of VISU, and were therefore subject to constraints linked to the use of 
the different interaction tools. Third, a comparison between tutors’ and students’ speech turns should 
highlight the relative effectiveness of the instructional discourse. 
In addition, future studies will also focus on examining how a DVC environment can support 
information conveyed through the webcam. Therefore, an in-depth exploration of the effects of the 
webcam on interactive learning can highlight how it can benefit students. 
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